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CASE STUDIES

Education is a fundamental right of every learner, consequently, any right
to education should transfer to the learner, even if there is any kind of
disability or not. In some ways, there are some thoughts that students
with disabilities have many difficulties in learning. These barriers could be
regarded in terms of tangible factors like physical accessibility or access
to relevant education materials, scarcity of learning services and teachers’
capacity to teach disabled learners. 

The next six testimonials have been developed by the consortium
partners and have been intended to depict disabled students in their role
and learning context. Each of the case studies presents specific types of
these students’ struggles in everyday school life: the description of the
problems, opportunities, and potential strategies for dealing with the
barriers are given by the information in each case. Such stories we aim to
raise awareness of the difficulties that people with disabilities experience
when going to school and foster the setting up of institutions of
appropriate learning facilities. 

If we work as one with professionalism and respect we can be a foundation
to meet the needs and demands of each and every learner so they can
enhance and flourish as students with LD. This is just a list of some of
them and that constitutes an appeal to continue innovating and improving
the fact of providing schools for all. These case studies may be an
invitation to do more in the endeavour of the education.

Introduction to
Case Studies

3



1

2

School Student Reading
disabilities

IMPLEMENTATION

Norway

With the right tools students can experience more
effective reading and learning.

Different listening options can motivate the students
and help them read more.

Dyslexia is a learning disability which impacts a
person’s reading and writing skills. In Norway 5 %
are estimated to have dyslexia. There are
equally many boys and girls who are dyslexic.
Dyslexia is hereditary, and there is a 38 to 50%
chance that a child will develop dyslexia if one
of the parents are dyslexic.
With the right tools students can overcome the
challenges and experience more effective
reading.

DESCRIPTION

 
There are many text to speech apps which are
useful on different devices. We have learned
that text to speech programs have been the
most helpful assistive technology for our
students. The reading voices of these
programs have improved greatly the last
years, and they are able to transform any
written text to voice.
We provide the students with digital versions
of their textbooks in the different school
subjects, and they also get different apps for
digital fiction books.
Different apps and programs can read your
text while you write it. Then you can easier
discover your mistakes when you write.
To motivate each other students can read
their own stories in audio files. They can also
create voice recordings of book reports,
create QR codes and share them in the library.
This can motivate other students to read more
fiction.

SOLUTION

LESSONS LEARNT

Assistive technology for
students with dyslexia

At a glance
12 % of the students in our
school have dyslexia.
Assistive technology and
different digital tools are
valuable in their learning.
We have found that text to
speech technology is a game
changer for our students.

KEY TERMS

OUTCOMES
SOURCES

dysleksiforbundet.no
statped.no
researchgate.net

Assistive technology helps the students save
time when they study.
Assistive technology may help them overcome
their reading challenges and help them access
more information,

It is not enough to provide the students with
digital devices, apps and programs. Most of all
they need to learn to use the different
technologies and discover how they can help
them. To be efficient readers they also need to
learn different listening and reading strategies.

4

Assistive technology for students
with dyslexia



1

2

Neurodevelopmental
Disability

School
community

Indoor

IMPLEMENTATION

Italy

Increasing empathy and awareness among staff and students

is crucial for creating a supportive environment.

Empathy and Awareness

Tailored education plans (IEPs) and structured teaching

methods effectively address the unique needs of students

with autism.

Individualized Approach

The student with ASD faced considerable
difficulties in traditional classroom settings.
These included challenges in understanding and
participating in social interactions, which led to
feelings of isolation and frustration. The
unpredictability of daily routines and the
complexity of academic tasks further
exacerbated the student's anxiety and hindered
academic progress.

DESCRIPTION

By developing individualized education plans,
utilizing visual aids, and implementing
structured teaching methods, the center
created a supportive and predictable
environment for the student. Training staff
and peers increased empathy and awareness,
further facilitating the student's integration
and engagement.

SOLUTION

LESSONS LEARNT

Supporting students with autism
spectrum disorder (ASD)

At a glance
At Microkosmos, a student
with ASD struggled with
communication and social
interactions. The center's use
of individualized education
plans, visual supports, and
structured teaching improved
the student's social and
academic performance.

KEY TERMS

OUTCOMES
SOURCES

Testimony from Microkosmos Educational Center
staff and the student's family.
Research on effective autism support strategies in
educational settings.

Individualized Education Plan (IEP): Custom
plans addressing the student's specific
needs in communication, social skills, and
academic goals.
Visual Supports: Use of picture schedules,
visual timetables, and social stories to help
the student understand daily routines and
expectations.
Structured Teaching Methods:
Implementation of TEACCH (Treatment and
Education of Autistic and related
Communication-handicapped Children)
methods to provide a predictable and
structured learning environment.
Staff and Peer Training: Regular training
sessions for teachers and peers to foster
understanding of autism and effective
strategies to support the student, including
peer buddy systems to facilitate social
interactions.

The student improved significantly in
communication and social skills, leading to
better peer integration. Academic engagement
and achievements also increased. Positive
feedback from the family and school community
highlighted the success of the inclusive
strategies and fostered a supportive school
culture.
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Visual
Impairment

Community Indoor

IMPLEMENTATION

Greece

Tactile representations serve as instruments in
advancing accessibility and inclusivity, across a range
of environments not limited to just educational or
organizational contexts.

When visitors, with VI arrived at KEATs facility
they needed help getting around the building. It
can be tough for them to navigate a place
without relying on visual cues. Locating areas
such as classrooms, restrooms, manager’s office,
exits and staircases can pose a challenge limiting
their independence and self sufficiency. Without
assistance or accessible information about the
layout VI individuals may feel disoriented and
dependent on others for guidance. This lack of
freedom can be frustrating. 

DESCRIPTION

To overcome this obstacle and enhance the
independence of VI guests at KEATs
establishment our team, from e-Nable Greece
created tactile representations of the buildings
ground floor plans viewed from above. These
raised three dimensional models accurately
portrayed the layout of the ground floor. These
tactile models allowed VI individuals to explore
and get acquainted with the ground floor through
touch. By running their fingers across the raised
surfaces they could develop a comprehension of
the layout empowering them to move around the
facility on their own with confidence. 

SOLUTION

LESSONS LEARNT

Tactile Top View of the
ground floor of a VI school. 

At a glance
In Greece there is an
association dedicated to
supporting VI individuals,
KEAT. Upon arriving at
KEATs facility VI visitors
required assistance, in
moving around the building.

KEY TERMS

OUTCOMES

SOURCES

In order to be accurate, our team went to KEATs
site. Carefully measured the dimensions of the
floor and photographed the space. We examined
the layout thoroughly to ensure we captured all
aspects. Using these measurements and visual
aids we designed a model of the ground floor,
with a CAD program. After finalizing the design
we employed 3D printed the design and created
this tactile map for the ground floor of the
KEATs building

Working together with the  visually impaired
community and organisations such, as KEAT is
extremely valuable in enhancing and perfecting tactile
representations.
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Physical
Disability

Student Principal & Town
Councillor

IMPLEMENTATION

Portugal

Empathy and the ability to understand the problem first-hand

can make the difference in resolving it quickly.

It's good that the town hall can also be considered as an

inclusive employer and hence becoming easier for problems

to be dealt with and resolved.

The school is more than 20 years old and in 2023
it began renovation work. There is a pupil at the
school who has cerebral palsy and is
quadriplegic, so she gets around in a special
wheelchair. Despite this situation, the
remodelling work did not provide for any kind of
ramp to make it easier for this pupil to access
the different spaces.

DESCRIPTION

The school headmaster became aware of the
problem of not having the necessary
configurations for the student's mobility
during the project's implementation phase. He
alerted the relevant authorities, however
there was no response to his requests. During
the construction phase, the school was visited
by a town councillor who was also in a
wheelchair. The headmaster took the
opportunity to raise the issue of the ramps
and after this visit the problem was solved.

SOLUTION

LESSONS LEARNT

School renovation in need
of readjustment

At a glance
The school has undergone
refurbishment works and
these did not include access
ramps for pupils with
reduced mobility, even
though we have a pupil who
uses a wheelchair.

KEY TERMS

OUTCOMES SOURCES
Testimony of the school principal. 

After a visit from the town councillor, who
was also using a wheelchair, the issue was
immediately attended to by those responsible
for the school's redevelopment.
The school is now equipped with access for
people with reduced mobility in all its spaces.
It was also possible to create a bathroom
adapted for people with reduced mobility, to
meet the specific needs of this student.

The immediate impact is the easy access for
students with reduced mobility to all areas of
the school and the existence of a bathroom
adapted to their needs.
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Student’s physical
Disability

School Parents and local
community

IMPLEMENTATION

Portugal

With joint involvement and effort, it is always possible to do

more and better and to give a better quality of life to those

who find themselves in a disadvantaged situation.

The school must never stop believing that it can make a

difference to a student's life.

The pupil has a complicated clinical picture and
her illness is constantly evolving, resulting in
severe vision problems (95% disability),
suspected spinal cord dysfunction and other
genetic mutation problems. Due to these health
problems, the pupil is in constant need of adult
supervision during her time at school, as well as
needing support outside of class to make up for
the learning gaps related to her lack of
attendance due to constant medical
appointments. Initially, the school found it
difficult to meet all the pupil's needs.

DESCRIPTION

Through an effort involving different
partnerships, it was possible to provide the
student with: 

specific equipment: table magnifier, Apple
All-In-One computer, iPad, iPhone, braille
printer on loan, printer provided by her
parents, and online classes when she is
undergoing treatment;
braille line provided by the PT Foundation;
multilevel assistance inside and outside the
school: school staff during school breaks,
school psychology service; monitoring by
the special education team at the student's
hospital appointments; psychological
monitoring outside the school; occupational
therapist.

SOLUTION

LESSONS LEARNT

School lacks accessibility for pupil with
multiple health problems

At a glance
A pupil with a rare multi-
systemic disease needs
constant adult supervision
whenever she is at school.
The multiple adaptation
needs of the school were
made possible through multi-
level collaboration: school,
external psychologists, and
occupational therapists.

KEY TERMS

OUTCOMES

SOURCES
Testimony of the school principal. 

The solution presented involved different
areas within the school and partnerships with
the community. The student now benefits from
support that meets her real needs.

The immediate and most visible impact is the
student's integration into the school life of the
class she is in and the improvement in her
quality of life, both in terms of her daily life at
school and her day-to-day life outside of school.
The student and her parents recognise the
effort made at various levels and the different
services provided, which have enabled the
student to be better integrated and better
accompanied by the school. 8
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Physical or visual
Disability

Independent
students

Knowledge
Awareness 

Empathy

IMPLEMENTATION

Belgium

It is important to fix accessibility problems as soon as they

arise to ensure that students can move around

independently. 

CVO EduKempen welcomes students with a
physical or visual disability, as well as elderly
students who experience mobility problems.
Edukempen has different campuses, also in older
buildings, who are not always perfectly
accessible. The school doesn’t own any of the
buildings, so often has to rely on others to fix
structural accessibility problems. Students also
encounter temporary obstacles, e.g. a bin left in
front of the lift. It is not only necessary to make
changes to the physical environment, but to
make sure staff know how to avoid or navigate
obstacles. 

DESCRIPTION

Through experiential learning our staff is able  
to improve their knowledge  on visual and
physical disabilities 
to increase awareness of physical obstacles
on different campuses 
be more aware of alternative routes and
accessible facilities 
look out for possible obstacles and avoid
creating extra temporary obstacles
provide information and share solutions
with students  

SOLUTION

LESSONS LEARNT

Raise awareness on
accessibility

At a glance

KEY TERMS

OUTCOMES SOURCES
Vlaams oogpunt 
Experts by experience 
 

Together with a student teacher in a
wheelchair our staff toured the campuses,
while using a wheelchair themselves or special
goggles which impaired their vision. They
experienced firsthand the obstacles that exist
for students with a physical of visual disability
moving around to some essential places:
classroom, toilet, parking space, etc. They
executed procedures such as evacuation plans
and focused on what information or materials a
student needs to move independently around
campus.  

The result is a Checklist accessible campuses
with the focus on 

which information to share when students
with a disability or mobility problem first
visit the campus 
How to assess possible obstacles for an
individual student
Which information to share with the rest of
the staff  

It is not always possible to
make  physical adjustments to
the building when a student
encounters an accessibility
problem. That‘s why it is
equally important to raise
awareness with staff so
students can still move around
independently. 

Continued effort is necessary to raise awareness on campus
accessibility for all students
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CASE STUDIES

The case studies in the COOL Guide highlight the importance of empathy
and collaboration in supporting students with disabilities. By increasing our
awareness and understanding of their unique challenges, we can create a
more inclusive and supportive school environment. Using individualized
education plans and specific tools, such as visual aids and assistive
technology, allows us to address each student's needs effectively and
enhance their learning outcomes.

Working closely with families and the broader school community ensures
that students receive the comprehensive support they need both inside
and outside the classroom. This collaborative approach significantly
improves students' overall well-being and academic performance.
Together, by fostering an environment of understanding and tailored
support, we can help every student thrive academically and socially.

Conclusions
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For more information:
www.accessibleschools.eu
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